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FOREWORD 


This  handbook  has  been  developed  by  the  Montana  Office  of  Public  Instruction  to 
assist  concerned  leaders  and  citizens  in  considering  ways  in  which  the  policies  and 
practices  of  their  local  school  districts  can  promote  the  achievement  of  educational 
excellence  and  equity. 

For  many,  equity  has  been  associated  with  a  single  group  or  a  single  aspect  of  educa- 
tion; however,  the  purpose  of  this  handbook  is  to  address  the  multiple  dimensions  of 
educational  equity.  All  students,  regardless  of  race,  sex,  national  origin  or  disability, 
deserve  the  opportunities  to  develop  their  potential.  Equitable  education  for  our  students 
is  more  than  equal  opportunity  for  all;  it  must  be  excellent  treatment  for  each. 

The  future  of  our  state,  and  indeed  our  nation,  depends  on  the  development  of  a 
skilled  work  force  and  an  informed  citizenry.  Each  of  us  has  the  responsibility  to  en- 
sure that  discrimination,  stereotyping  and  bias  related  to  race,  sex,  national  origin  or 
disability  do  not  limit  students'  opportunities  or  the  contributions  they  can  make  to 
the  progress  of  the  community,  state  and  nation. 

Certain  sections  of  the  handbook  are  more  directly  related  to  the  responsibilities  of 
local  school  board  members  and  roles  of  administrators,  while  others  involve  the 
duties  of  classroom  teachers.  However,  all  persons  concerned  with  the  education  of 
students  in  Montana,  from  preschool  through  postsecondary  education,  need  to 
become  familiar  with  the  contents  of  the  handbook.  The  information  and  resources 
are  useful  in  the  continuing  efforts  to  achieve  high  quality  education  for  all  students 
regardless  of  race,  sex,  national  origin  or  disability. 
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SECTION  I 


Laws,  Rules  and  Regulations 

Federal 

Prohibits  educational  institutions  who  receive  federal 
funds  from  discrimination  on  the  basis  of  sex. 

Establishes  requirements  (and  provides  funds)  to  promote 
equal  access  and  to  overcome  sex  bias  and  sex  role 
stereotyping  in  vocational  education  programs. 

No  otherwise  qualified  handicapped  individual  in  the 
United  States  ".  .  .shall  solely  by  reason  of  his  handicap, 
be  excluded  from  participation  in,  be  denied  the  benefits 
of,  or  be  subjected  to  discrimination  under  any  program  or 
activity  receiving  federal  assistance.  .  ." 

Assures  that  all  handicapped  children  have  available  to 
them  a  free  appropriate  education  which  includes  special 
education  and  related  services  which  meet  their  unique 
needs. 

Requires  states  to  have  a  system  in  effect  to  protect  and 
advocate  the  rights  of  persons  with  developmental 
disabilities. 


Title  IX: 

Vocational  Education 
Amendments -Title  II: 


Section  504 
Rehabilitation  Act 
of  1973: 


Education  for  All 
Handicapped  Children 
Act  of  1975  (94-142): 


Developmental 
Disabilities  Act 
(95-602): 


State  Constitution 
Article  X: 


Statutes  (MCA) 
Title  49,  Human 
Rights: 


State 

"It  is  the  goal  of  the  people  to  establish  a  system  of  educa- 
tion which  will  develop  the  full  educational  potential  of 
each  person.  Equality  of  educational  opportunity  is 
guaranteed  to  each  person  of  the  state.  .  ." 

"The  right  to  be  free  from  discrimination  because  of  race, 
creed,  sex,  religion,  color,  physical  or  mental  handicap, 
age  or  national  origin  is  recognized  as  and  declared  to  be  a 
civil  right.  .  ." 
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SECTION  II 


Self-Evaluation  Check  List  for 
Administrators  and  School  Personnel 

This  section  lists  resources  for  self-evaluation  and  self-help  for  school  districts. 
Although  the  check  lists  are  color  coded  for  administration  and  instructional  staff, 
several  of  the  same  questions  are  found  in  both  areas.  All  staff  should  become 
familiar  with  all  questions  and  implementation  which  occur  at  all  levels. 

The  purpose  of  the  self-evaluation  check  list  is  to  help  each  staff  person  review  areas 
of  concern  as  they  relate  to  educational  equity.  Staff  persons  are  encouraged  to  ex- 
amine each  statement  critically  and  to  make  the  proper  response.  If  a  response  is 
"yes,"  respondents  should  be  able  to  give  specific  examples  and  if  "no,"  specific  in- 
cidents to  support  the  response. 

Furthermore,  the  self-evaluation  check  list  is  meant  to  encourage  critical  thinking 
about  what  is  happening  within  the  district.  Persons  completing  the  work  sheets 
should  take  some  time  to  reflect  on  each  statement. 

A  check  list  has  been  designed  to  help  school  personnel  assess  student  perception  of 
equitable  student  treatment  during  school  activities. 

The  intent  of  this  handbook  is  to  indicate  situations,  behaviors  or  policies  that  may 
encourage  disparate  treatment  of  students  based  on  their  race,  sex,  national  origin  or 
disability.  The  responses  reflect  student  perceptions  of  disparity.  The  school  is  ad- 
vised to  make  an  in-depth  assessment  that  might  include  interviews  and  observations 
to  check  the  validity  of  the  perceptions.  Often  the  involvement  of  a  third  party 
facilitates  the  impartial  objectivity  of  the  assessment  program. 
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Administration  Check  List 
Administrative  Structure 

1.  There  are  diverse  role  models  (male/female,  diverse 
cultures/races,  disabled)  in  administrative  positions 
at  both  the  building  and  central  office  levels  and  at 

both  the  elementary  and  secondary  levels.  Yes No 

2.  The  administration  has  developed  a  written 
multicultural,  nonsexist  education  policy  for  the 
school  district  which  has  been  adopted  by  the 
school  board  and  is  on  file  in  the  district  and  readily 

available  to  students  and  the  public.  Yes No 

3.  The  administration  has  assigned  a  district  employee 
the  responsibility  of  coordinating  the  implementa- 
tion of  Title  IX  and  Section  504  and  has  notified  the 
staff  of  the  coordinator's  identity.  This  information 
is  included  in  staff  and  student  handbooks  and  in 

newsletters  to  parents.  Yes No 

4.  The  district  offers  either  a  bilingual  or  E.S.L. 
(English    as    a    Second    Language)    program    for 

students  of  limited  English  proficiency.  Yes No 

Instruction 

5.  The  written  criteria  for  the  adoption  of  textbooks 
have  been  developed  and  disseminated  to  all  staff 
members.     They    include    issues    related    to 

multicultural,  nonsexist  education.  Yes No 

6.  Goals  and  objectives  related  to  multicultural, 
nonsexist  education  are  included  in  the  curriculum 
guides    for    each     content    area    and    reflect 

multicultural,  nonsexist  concerns.  Yes No 

7.  Resource  lists  for  all  courses  of  instruction  include 
resources  to  aid  the  instructor  in  implementing 
multicultural,  nonsexist  programs.  The  curriculum 
includes  activities  that  promote  an  awareness  of 
sexism    and    cultural/racial    bias    in    the    English 

language.  Yes No 

8.  Memberships  of  curriculum  committees  reflect  the 
diverse  cultural/racial  groups  represented  in  the 
student  population,  as  well  as  a  balance  of  males, 

females  and  handicapped.  Yes No 

9.  Multicultural  and  nonsexist  goals,  objectives  and 
criteria  found  in  curriculum  guides  are  integrated 

into  a  program  evaluation  in  a  formal,  visible  way.         Yes No 
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Personnel 

10.  The  district's  policies  include  an  officially  adopted 
school  board  policy  of  nondiscrimination  in 
employment  on  the  basis  of  race,  national  origin, 
sex  or  disability.  The  policy  is  printed  annually  in 
staff  handbooks  and  district  employment  applica- 
tion forms.  Yes No 

11.  The  district  provides  staff  members  an  officially 
adopted  grievance  procedure  for  anyone  who  feels 
they  have  been  discriminated  against  on  the  basis 
of  sex,  race,  national  origin  or  disability.  Informa- 
tion on  this  procedure  appears  in  staff  handbooks.        Yes No 

12.  There  is  a  long-range  affirmative  action  plan  for  in- 
creasing cultural  and  sex  role  diversity  in  the 
district  and  for  having  disabled  role  model(s)  on 

staff.  Yes No 

13.  There  is  effective  districtwide  inservice  for  all  staff 

members  on  educational  equity  issues.  Yes No 

14.  Written  communications  to  staff,  including  memos 
and  handbooks,  are  written  in  culturally  sensitive 

and  sex-inclusive  language.  Yes No 

15.  All  staff  decisions  and  assignments  are  based  on 
certification  for  and  ability  to  do  the  job -not  on  the 
sex,    race,    national   origin   or   disability   of  staff 

members  involved.  Yes No 

Students 

16.  The  district's  policies  include  a  board-adopted 
policy  statement  on  nondiscrimination  in  the 
education  program,  graduation  requirements  and 
the  treatment  of  students  on  the  basis  of  disability, 
race,  sex  or  national  origin.  The  policy  is  printed 
annually  in  student  handbooks  and  newsletters  to 

parents.  Yes No 

17.  The  district  has  a  board-adopted  grievance  pro- 
cedure to  allow  students  or  parents  who  feel  a  stu- 
dent has  been  discriminated  against  on  the  basis  of 
race,  sex,  national  origin  or  disability,  to  have  the 
grievance  officially  heard  and,  if  valid,  resolved. 
This  procedure  is  printed  annually  in  handbooks 

and  newsletters  to  parents.  Yes No 

18.  Communications  to  students,  including  memos, 
notes  or  handbooks,  are  written  in  culturally  sen- 
sitive and  sex-inclusive  language.  Yes No 


19.  Academic  and  activity  policies  and  practices,  in- 
cluding committee  assignments,  tasks/duties  at 
school  and  all  other  areas,  encourage  and  promote 
integration  among  students  on  the  basis  of  sex, 

race,  national  origin  and  disability.  Yes No 

20.  Student  handbooks  and/or  formal  discipline 
policies  promote  positive  respect  for  the  other  sex, 
diverse  races/cultures  and  the  disabled  in  a  visible 

way.  Yes No 

21.  Communications  to  students'  homes  where  a 
language  other  than  English  is  spoken  are  sent  out 

in  bilingual  form.  Yes No 

22.  The  Office  of  Public  Instruction's  grievance  pro- 
cedures for  school  controversies  are  printed  and 

available  to  staff,  students  and  the  public.  Yes No 


Budget,  Physical  Plant,  Equipment  and  Supplies 

23.  Money,  equipment  and  supplies  are  allocated  to 
buildings  in  the  district  in  a  way  which  allows 
equitable  program  standards  and  services  in  all 
buildings  regardless  of  housing  patterns,  popula- 
tion patterns  or  socioeconomic  conditions.  Yes No 

24.  Capital  expenditures  on  new  plant  facilities  or 
remodeling  are  done  so  that  obvious  physical  plant 
inequities,  including  architectural  barriers,  do  not 

occur  between  areas  of  the  district  or  programs.  Yes No 

25.  Male  and  female  students,  students  from  diverse 
cultural/racial  groups  and  disabled  students  have 
access  to  equipment  which  may  be  specialized  and 
require  high  capital  expenditures  (e.g.,  weight 
equipment  and  machines,  locker  room  facilities, 
microcomputers,  shop  equipment,  ovens,  musical 

instruments,  office  machines,  etc.).  Yes No 

26.  All  students,  regardless  of  sex,  race,  national  origin 
or  disability,  have  access  to  buses  and  transporta- 
tion services  in  an  equitable  way  for  basic  program 

or  extracurricular  purposes.  Yes No 

27.  All  students,  regardless  of  race,  national  origin,  sex 
or   disability,    have   equal   access   to   scholarship 

money,  awards  and  benefits.  Yes No 
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Role  Modeling 

28.  Administrators  work  to  become  well  informed  on 
the  broad  concepts  of  educational  equity  and 
multicultural,  nonsexist  education,  including  legal, 

historical  and  sociological  developments.  Yes No 

29.  Administrators  stress  in  staff  meetings  and  other 
oral  communications  to  staff,  students  and  parents 
that  multicultural,  sex-fair  concepts  are  an  integral 
part  of  a  quality  education  program.  They  formally 
encourage  teachers  and  other  administrators  to  im- 
plement a  multicultural  and  sex-fair  curriculum.  Yes No 

30.  Administrators  encourage  appropriate  staff  repre- 
sentatives to  attend  conferences  and  workshops  on 
educational  equity  issues  or  multicultural,  nonsex- 
ist education.  Yes No 

31.  Administrators  communicate  with  the  library/ 
media  staff  about  acquiring  multicultural,  non- 
sexist resource  materials  for  teachers  and  students.        Yes No 

32.  Administrators  ensure  that  materials  used  by 
counselors  are  multicultural,  nonsexist  and  sen- 
sitive to  students'  disabilities.  Yes No 

33.  Administrators  consciously  avoid  implying  that 
multicultural,  sex-fair  education  is  a  concept  being 
implemented  for  minority  groups,  women  and  the 
disabled,  rather  than  a  basic  component  of  a  quality 

education  program.  Yes No 

34.  Administrators  implement  an  ongoing  monitoring 
system  to  ensure  that  the  district  meets  the  goals  set 

in  its  multicultural,  nonsexist  education  policies.  Yes No 


Interscholastic/Extracurricular  Programs 

35.  All  services,  benefits  and  privileges  relating  to 
athletics  and  extracurricular  activities,  including 
equipment,  uniforms,  supplies,  medical  care,  in- 
surance, transportation,  per  diem,  laundry  and 
assignment  of  coaching  and  game  officials,  are  pro- 
vided without  regard  to  race,  national  origin,  sex  or 

disability.  Yes No 

36.  Opportunities  for  competition  in  athletics,  in- 
cluding the  number  and  types  of  sports  offered,  the 
length,  placement  and  continuity  of  seasons  and  the 
opportunities  for  tournament  play,  are  the  same  for 

females  and  males.  Yes No 
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37.  Team  support  for  extracurricular  athletics,  in- 
cluding pep  assemblies,  school  announcements, 
rosters,  programs,  pep  band,  cheerleaders  and  drill 
team,  are  the  same  for  males  and  females. 


_Yes. 


JSfo 


38.  Publicity  and  awards  for  interscholastic  activities 
are  made  without  regard  to  race,  national  origin, 
sex  or  disability. 

39.  Participation  eligibility,  scheduling  of  in- 
terscholastic activities  and  practice  time  are  done 
without  regard  to  race,  national  origin,  sex  or 
disability. 

40.  Program  funding,  including  extra  pay  for  coaches, 
is  provided  without  regard  to  race,  national  origin, 
sex  or  disability. 


.Yes. 


JSfo 


.Yes. 


_Yes_ 
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Instructional  Check  List 
Classroom 

1 .  Criteria  and  procedures  for  the  assignment  or  selec- 
tion of  students  to  programs,  courses  or  classes  are 
developed  and  applied  without  regard  to  sex, 
culture,  disability  or  race.  All  courses  are  open  to 

all  students.  Yes No 

2.  The  use  of  the  generic  "he"  or  generic  "she"  is  avoid- 
ed in  favor  of  such  terms  as  "students"  in  student 
handbooks,    course    descriptions    or    curriculum 

guides  and  other  communications.  Yes No 

3.  Appropriate  instructional  materials,  programs, 
courses  or  classes  are  adapted  to  facilitate  the  learn- 
ing process  according  to  individual  needs.  Yes No 

4.  If  the  enrollment  of  students  of  one  sex  is  above  80 
percent  in  any  course,  steps  have  been  taken  to  en- 
sure that  this  is  not  the  result  of  sex  discrimination.        Yes No 

5.  Male  and  female  students,  students  from  diverse 
cultural/racial  groups  and  disabled  students  have 
access  to  equipment  which  may  be  specialized  and 
require  high  capital  expenditures  (e.g.,  weight 
equipment  and  machines,  locker  room  facilities, 
microcomputers,   shop  equipment,  ovens,  musical 

instruments,  office  machines,  etc.).  Yes No 

6.  Staff  members  use  resource  persons  of  diverse 
cultural/racial  backgrounds,  persons  in  nontradi- 
tional  sex  roles  and  disabled  persons  in  the 
classroom,  school  assemblies  and  staff  inservice 

sessions.  Yes No 

7.  Physical  education  classes  are  conducted  on  a 
coeducational  basis  except  during  participation  in 

contact  sports.  Yes No 

Employment 

8.  All  agencies,  organizations  or  individuals  whom  the 
school  assists  or  sponsors  in  making  employment 
available  to  students,  including  the  school  district, 
have  submitted  assurances  of  nondiscrimination  on 
the  basis  of  gender,  national  origin,  race  or  disabili- 
ty in  all  employment  policies  and  practices.  Yes No 

9.  The  standards  employed  for  determining  com- 
pliance with  rules  and  the  punishments  or  penalties 
imposed  for  violations  are  the  same  for  males  and 
females,  students  from  diverse  culture/racial 
groups  and  handicapped  according  to  policy  and 

practices.  Yes No 
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Marital  Status/Pregnancy 

10.  All  rules  related  to  student  marital  status  are  ap- 
plied equally  to  male  and  female  students.  Yes No 

11.  Pregnant  students  are  provided  access  to  all 
schools,  educational  services,  programs  and  ac- 
tivities. Policies  and  rules  are  applied  uniformly  for 

pregnant  and  nonpregnant  students.  Yes No 

12.  When  special  schools,  courses  and  programs  are 
provided  for  pregnant  students,   participation  in 

such  schools,  courses  or  programs  is  voluntary.  Yes No 

Counseling/Guidance 

13.  Materials  available  to  students  in  academic,  career 
or  personal  counseling  are  free  from  implications 
that  certain  choices  are  more  appropriate  for 
students  of  one  sex,  culture,  race  or  disability  than 

for  others.  Yes No 

14.  Guidance  programs,  materials,  tests  and  practices 
are  regularly  reviewed  to  ensure  that  students  have 
access  to  counseling  services  without  regard  to 
their  race,  sex,  national  origin  or  disability.  The  ad- 
ministration is  made  aware  of  any  instances  of  bias 

or  discrimination.  Yes No 

15.  Guidance  services  foster  positive  home/school  rela- 
tionships and  contacts  between  parents  and  staff 
regardless  of  race,  sex  or  socioeconomic  status  of 
students.    All    communications    are    written    in 

culturally  sensitive  and  sex-inclusive  language.  Yes No 

16.  All  tests  or  criteria  used  in  admissions  are  free  from 
a  disproportionately  adverse  effect  upon  persons  of 

one  sex,  national  origin,  race  or  disability.  Yes No 

If  not,  these  tests  or  criteria  have  been  shown  to 
predict  validity  in  the  programs  concerned,  or  more 
equitable  questions  or  tests  have  been  shown  to  be 
unavailable.  Yes No 

Curriculum/Textbooks 

17.  The    curriculum    visibly    reflects    multicultural, 

nonsexist  concepts.  Yes No 

18.  Written  criteria  reflecting  equity  issues  for  the 
adoption  of  curriculum,  textbooks  and  instructional 
materials  have  been  developed  and  disseminated  to 

all  staff  members.  Yes No 
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19.  Goals,    objectives  and   course   outlines  reflecting 
I  multicultural,  nonsexist  education  are  included  in 

the  curriculum  guides  for  each  subject  area. 
Resource  lists  for  all  courses  of  instruction  include 
resources  to  aid  the  instructor  in  implementing 
multicultural,  nonsexist  programs.  Yes No 

20.  The  curriculum  has  been  modified  to  increase  stu- 
dent awareness  of  bias  and  the  need  to  eliminate  it.        Yes No 

Administration 

21.  Criteria  related  to  educational  equity  are  integrated 
into  program  evaluation  in  a  formal,  visible  way.  Yes No 

22.  There  is  effective  districtwide  inservice  for  all  staff 
members  on  educational  equity  issues.  Yes No 

23.  Written  communications  to  staff,  including  memos 
and  handbooks,  are  written  in  culturally  sensitive 
and  sex-inclusive  language.  Yes No 

24.  Affirmative  efforts  are  made  to  provide  diverse 
staff  role  models  for  students.  Yes No 

25.  Academic  and  activity  policies  and  practices  in  all 
areas  increase  awareness  and  encourage  and  pro- 
mote integration  among  students  on  the  basis  of 
sex,  race,  national  origin  and  disability.  Yes No 

26.  All  students,  regardless  of  sex,  race,  national  origin 
or  disability,  have  access  to  buses  and  transporta- 
tion services  in  an  equitable  way  for  basic  program 
or  extracurricular  purposes.  Yes No 

27.  All  staff  members  have  become  well  informed  on 
the  broad  concepts  of  educational  equity  and 
multicultural,  nonsexist  education,  including  legal, 
historical  and  sociological  developments.  Yes No 

28.  Administrators  provide  school  board  members  and 
community  organizations  with  orientation  and  in- 
formation on  the  district's  multicultural,  nonsexist 
education  plan.  Yes No 

29.  Administrators  communicate  with  the  library/ 
media  staff  about  acquiring  multicultural,  non- 
sexist resource  materials  for  teachers  and  students.        Yes No 

30.  Administrators  provide  assistance,  positive  recogni- 
%  tion  and  opportunities  for  staff  and  teachers  to 

share  successes  and  difficulties  in  implementing  a 

multicultural,  sex-fair  curriculum  and  program.  Yes No 
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31.  Staff  consciously  avoid  implying  that  multicultural, 
sex-fair  education  is  a  concept  being  implemented 
for  minority  groups,  women  and  the  disabled, 
rather  than  a  basic  component  of  a  quality  educa- 
tion program.  Yes No 

32.  School  policy,  recognizing  the  importance  of  equity 
issues  and  encouraging  change  as  related  to  non- 
equitable   textbooks,   instructional   materials  and 

curriculum,  is  implemented  in  teaching.  Yes No 

33.  There  is  a  clearly  defined  process  for  review- 
ing/evaluating curriculum,  textbooks  and  instruc- 
tional materials  for  bias.  Yes No 

34.  Criteria  related  to  educational  equity  are  integrated 

into  course  evaluation  in  a  formal,  visible  way.  Yes No 

35.  Graduation  requirements  are  the  same  for  all 
students  regardless  of  race,  national  origin,  sex  or 

disability.  Yes No 

36.  Admission  forms  or  inquiries  are  free  from  items 
concerning  marital  status,  sex,  culture,  handicap  or 

race  of  applicants.  Yes No 

37.  All  student  aid,  benefits,  services,  prizes,  honors 
and  awards  are  conferred  or  provided  equally  for 

all  students  in  terms  of  eligibility  and  quality.  Yes No 

38.  There  are  diverse  role  models  (male/female, 
culture/races,     disabled)     in    administrative    and 

teaching  positions  throughout  the  district.  Yes No 

39.  Teachers  are   aware   of  a  written   multicultural, 

nonsexist  education  policy  for  the  school  district.  Yes No 

Subtle  Influences 

40.  Faculty  and  staff  demonstrate  informal  support  of 

multicultural,  nonsexist  education.  Yes No 

41.  Efforts  are  made  to  include  diverse  culture/racial 
groups,  girls  and  boys  and  the  disabled  in 
assignments  to  committees  as  well  as  tasks  or 

duties  around  the  school.  Yes No 

42.  Faculty  and  staff  treat  all  students,  colleagues  and 

parents  in  a  nonstereotypic  and  unbiased  manner.         Yes No 
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Yes 

No 

Yes 

No 

Yes 

No 

Yes 

No 

Yes 

No 

Student  Check  List 

Directions: 

Your  school  is  interested  in  your  opinion  and 
awareness  of  what  happens  to  students  at  school. 
As  you  answer  each  question  about  students,  think 
about  every  student  regardless  of  sex,  race,  culture, 
national  origin  or  disability. 

General 

1.  You  have  access  to  a  student  handbook. 

2.  You  are  able  to  explain  the  meaning  of  Title  IX. 

3.  You  can  name  the  Title  IX  officer  for  your  school. 

4.  You  can  describe  the  Title  IX  grievance  procedure 
used  in  your  school. 

5.  You  have  access  to  the  Office  of  Public  Instruction's 
grievance  procedure  for  school  controversies. 

Access  to  Courses 

Regardless  of  sex,  race,  culture,  national  origin  or  disability: 

6.  Course  descriptions/class  titles  are  written  to  make 

all  students  feel  like  they  could  attend  if  interested.        Yes No 

7.  Students  are  treated  equally  (discipline,  assign- 
ments) by  teachers  during  class  time.  Yes No 

8.  All  students  receive  similar  attention  from  the 
teacher  (chance  to  answer  questions,  work  with 

equipment,  receive  help).  Yes No 

9.  Bulletin  boards,  pictures,  materials  and  textbooks 
represent  all  kinds  of  people  and  their  contribu- 
tions.   Yes No 

10.  School  rooms  are  designed  so  that  all  students  have 

access  to  the  room.  Yes No 

11.  Lockers,  shower  rooms  and  other  facilities  are  the 

same  for  females  and  males  in  P.E.  classes.  Yes No 

12.  Some  courses  are  designed  for  just  boys  or  just  girls.         Yes No 

13.  Teachers  allow  behavior  in  class  by  some  that  make 
other  students  feel  put  down,  harassed  or  in- 
timidated because  of  their  race,  sex,  culture,  na- 
tional origin  or  physical  handicap.  Yes No 
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Yes 

No 

Yes 

No 

Yes 

No 

Yes 

No 

Athletics 

Regardless  of  race,  culture,  national  origin  or  disability: 

14.  Coeducational  (female  and  male)  athletic  activities 
are  available. 

15.  The  athletic  facilities  (game  area,  gym,  locker  room) 
are  similar  for  males  and  females. 

16.  Both  males  and  females  have  similar  numbers  of 
sports  activities  to  choose  for  each  season. 

17.  Available  athletic  activities  match  student  interests. 

18.  Games  and  events  are  scheduled  so  that  during  the 
season  male  teams  and  female  teams  get  a  chance  at 
"prime    time"    treatment    (best   night,    best   time, 

cheerleaders,  band,  etc.).  Yes No 

19.  Games  and  activities  from  other  cultures  and  na- 
tions are  included  in  the  athletics  program.  Yes No 

Counseling  and  Guidance 

Regardless  of  race,  sex,  culture,  national  origin  or  disability: 

20.  Students  receive  the  same  attention  from  coun- 
selors.   Yes No 

21.  All  students  must  complete  the  same  requirements 

to  graduate.  Yes No 

22.  Some  students  are  allowed  to  transfer  or  drop  cer- 
tain classes  more  often  or  more  easily  than  other 

students.  Yes No 

23.  Counselors  encourage  you  to  consider  a  broad 
range   of   careers,    including   some   you   had   not 

already  selected.  Yes No 

Treatment  of  Students 

Regardless  of  race,  sex,  culture,  national  origin  or  disability: 
(Extracurricular) 

24.  Clubs  encourage  the  membership  of  all  students.  Yes No 

25.  Students  are  treated  equally  (discipline,  assign- 
ments, etc.)  within  the  club.  Yes No 

(Student  prizes,  honors,  awards) 

26.  All  students  are  encouraged  and  supported  to  try 

for  prizes,  awards  and  scholarships.  Yes No 
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(Rules  of  behavior  and  experience) 

27.  Penalties  for  violating  a  school  rule  are  the  same  for 

all  students.  Yes No 

(Student  Employment  Practices) 

28.  All  jobs  are  available  to  eligible  students.  Yes No 

(Insurance  Benefits) 

29.  All   health  services  are  provided  equally  to  all 

students.  Yes No 

(School  Support  Staff) 

30.  All  students  receive  equal  treatment  from  the 
school  support  staff  (bus  drivers,  cafeteria  workers, 

office  workers,  custodians,  etc.).  Yes No 

(Pregnant/Married  Students) 

31.  Pregnant  students  have  access  to  all  ongoing  educa- 
tional services,  programs,  extracurricular  activities, 
scholarships  and  prizes  that  are  provided  to  non- 
pregnant students.  Yes No 

32.  All  rules  for  married  students  or  student  parents  are 

applied  equally  to  both  females  and  males.  Yes No 
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SECTION  III 


This  section  contains  examples  of  best  practices  for  implementing  equity.  It  will  be 
continually  supplemented  throughout  the  year  as  new  information  is  received  from 
local  school  districts. 
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BEST  PRACTICES 
Textbooks 

Bias  in  textbooks  and  instructional  materials  occurs  in  four  prevalent  forms: 

1 .  Exclusive/Invisibility:  The  most  fundamental  form  of  bias  is  the  complete  or 
relative  exclusion  of  particular  groups  from  representation  or  consideration 
in  the  text  and/or  illustrations.  For  example,  while  women  constitute  51  per- 
cent of  the  U.S.  population,  they  are  represented  in  only  30  percent  of  the 
persons  or  characters  referred  to  in  most  subject  area  textbooks. 

2.  Stereotyping:  Stereotyping  may  occur  in  a  number  of  ways:  physical  ap- 
pearance, intellectual  attributes,  personality  characteristics,  career  roles, 
domestic  roles,  social  placement  and  power.  An  example  would  be  the  fre- 
quent portrayal  of  Indians  as  uncivilized  savages  living  in  teepees  and  wear- 
ing war  paint  and  feather  headdresses. 

3.  Fragmentation/Isolation:  Texts  or  curriculum  materials  which  present 
minorities,  ethnic  groups,  women  or  handicapped  persons  only  in  separate 
chapters  or  units  of  study,  interacting  only  with  each  other  or  in  boxes  at  the 
side  of  the  page,  are  practicing  isolation  within  the  curriculum  or  publica- 
tion. Fragmentation  and  isolation  imply  that  the  history,  experiences  and 
situations  of  these  persons  and  groups  are  somehow  entirely  unrelated  to 
those  of  the  dominant  culture  and  that  the  continuous  progress  of  the  domi- 
nant culture  does  not  rely  upon  the  contributions  and  influence  of  other 
groups. 

4.  Linguistic  Bias:  Language  is  a  powerful  conveyor  of  bias  in  instructional 
materials.  Use  of  the  generic  "he"  is  an  obvious  source  of  bias,  but  there  are 
also  many  more  subtle  forms  of  linguistic  bias,  such  as  "loaded"  or  disparag- 
ing words  ("savage,"  "primitive,"  "conniving,"  "lazy")  or  words  which  exclude 
or  ridicule  women  ("chairman"  instead  of  "chairperson";  "the  family  of  man" 
instead  of  "the  human  family"). 

Curriculum 

In  reviewing  the  curriculum,  the  following  should  be  noted: 

1.  Objectives  for  all  school  programs  and  activities  should  include  an 
understanding  of  the  relationship  between  individuals  and  groups  of  dif- 
ferent races,  ancestry,  religion,  socioeconomic  background  and  sex. 

2.  All  course  offerings  should  be  open  to  all  students,  and  all  students  should 
be  encouraged  to  continue  the  sequential  program. 

3.  A  multilingual  program  should  meet  the  needs  of  linguistically  and  cultural- 
ly different  students. 

In  evaluating  new  textbooks  and  instructional  materials,  it  is  helpful  to  have  specific 
guidelines  which  can  assist  teachers  in  reviewing  potential  materials.  In  reviewing 
materials  for  equitable  presentation  of  female,  racial,  ethnic,  religious,  handicapped 
and  socioeconomic  groups,  the  following  should  be  considered: 
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1.  Examine  the  language  used  in  the  text,  particularly  the  use  of  he/she  and 
"loaded"  words  with  disparaging  overtones. 

2.  Examine  illustrations  and  photos.  Are  individuals  and  various  groups 
represented  accurately- in  nontraditional  roles,  working  together 
cooperatively,  in  active  and  assertive  depictions? 

3.  Check  for  tokenism  and  stereotyping.  Are  women  in  domestic  and  clerical 
settings?  Are  there  limited  inclusions  of  nonmale,  nonwhite,  nonmiddle- 
class  characters? 

4.  Check  the  storyline.  Is  covert  bias  reflected  in  the  standards  for  success  or 
the  resolution  of  problems? 

5.  Check  the  copyright  date.  Some  materials  produced  in  the  late  1960s  and 
1970s  may  include  minority  groups  but  are  not  sex  fair  or  do  not  include 
handicapped  persons. 

Assessment  and  Evaluation 

Selection  and  use  of  testing  and  assessment  procedures  require  that  educators  con- 
sider the  following  points: 

1.  Standardized  student  assessment  uses  instruments  which  have  been  normed 
on  a  population  similar  to  those  assessed  and  interpreted  in  light  of  unique 
charateristics  of  the  student  population. 

2.  Educational  decisions  regarding  individual  students  are  made  with  assess- 
ment data  that  have  been  determined  to  be  valid  and  reliable. 

3.  Individual  student  evaluations  use  instruments  and  procedures  that  have 
been  determined  to  be  valid  and  reliable  for  the  students  evaluated. 

4.  All  assessment  procedures  are  selected  to  minimize  bias,  and  no  educational 
decisions  are  made  on  the  basis  of  evaluation  data  that  obviously 
discriminate  against  individual  students. 

Subtle  Influences 

One  of  the  commonly  stated  educational  goals  today  is  that  all  students  should  have 
access  to  the  opportunities  afforded  to  them  by  society.  Beneath  the  stated  goals, 
there  is  a  deeper  set  of  assumptions  and  biases  that  influence  the  capacities,  interests 
and  talents  of  students. 

These  subtle  influences  are  part  of  the  unplanned,  unofficial  learning  that  children 
absorb  as  they  go  through  school -often  called  the  hidden  curriculum,  in  contrast  to 
the  planned  curriculum.  This  difference  between  the  stated  philosophy  of  education 
and  our  actual  expectations  of  students  may  give  contradictory  messages  to  students. 
They  are  told  that  they  can  be  anything  they  want  to  be;  yet  in  practice,  subtle  factors 
result  in  the  sorting,  grouping  and  tracking  of  minority  and  female  students  into 
stereotyped  patterns  that  prepare  them  to  accept  traditional  roles  and  jobs.  The  hid- 
den curriculum,  in  which  these  subtle  biases  are  embedded,  must  be  examined  if  we 
are  to  be  successful  in  encouraging  all  students  to  explore  options  and  opportunities 
according  to  their  individual  talents  and  interests. 
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The  hidden  curriculum  consists  of  the  messages  children  receive  about  themselves  and 
others  of  their  sex  and  race  through  illustrations,  language,  visual  displays  and  school 
ritual.  Students  must  consider  themselves  a  part  of  their  school  environment.  Those 
who  do  not  may  feel  alienated  from  the  education  process  and  may  soon  question 
their  own  worth.  Students  should  know  of  the  contributions  and  perspectives  of  the 
disabled  and  other  races,  sexes  and  cultural  groups  within  the  curriculum  and  school 
environment.  Students  who  are  not  exposed  to  other  groups,  either  directly  or 
through  their  education  program,  develop  an  inflated  sense  of  themselves  or  group 
superiority  (the  "we  did  it  all"  syndrome).  When  possible,  minority,  female  and  dis- 
abled students  should  be  visible  in  all  school  programs,  committees  and  student 
organizations. 

The  hidden  curriculum  also  includes  the  ways  teachers,  counselors  and  support  personnel 
interact  with  students.  Active  teaching  attention  has  been  shown  to  improve  the  quali- 
ty of  student  work.  Teachers  should  monitor  their  interactions  with  students  so  that 
they  provide  attention  to  all  students  on  a  fair  and  equitable  basis.  Student  discipline 
policies  should  foster  positive  and  group  relations  and  mutual  respect  among  students 
regardless  of  their  sex,  race,  national  origin  or  disability.  If  all  students  are  not  held  to 
the  same  standards  of  classroom  behavior,  they  may  learn  that  one  particular  group 
can  "get  away"  with  more  and  that  they  are  not  as  responsible  for  complying  with 
rules  and  regulations.  This  may  lead  to  antagonistic  relationships  instead  of  group  in- 
terrelationships based  on  respect  and  fair  treatment. 

A  third  and  very  important  consideration  is  the  extent  to  which  students  come  into  contact 
with  influential  role  models  of  their  own  sex  and  race.  School  teachers  and  counselors 
can  show  support  for  multicultural,  nonsexist  education  by  including  minorities, 
women  and  the  disabled  in  their  teaching  and  in  school  programs.  From  a  panel  in  a 
science  classroom  to  individual  career  speakers,  there  should  be  a  visible  reflection  of 
different  races  and  sexes  involved.  This  will  help  students  break  out  of  group 
stereotypes  and  explore  and  pursue  a  wide  variety  of  school  and  life  options. 

Interscholastic  Athletics 

The  local  board  of  trustees  is  responsible  for  the  selection  and  administration  of  in- 
terscholastic activities.  The  activities  offered  in  a  particular  school  should  be  based 
on  student  interest  and  needs.  Competitive  sports  programs,  offered  for  both  sexes 
equally  throughout  the  school  year,  are  encouraged.  Factors  to  be  considered  when 
deciding  on  interscholastic  athletic  programs  are  covered  in  the  following. 
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ATHLETICS 
Equal  Opportunity 

Equal  opportunity  to  participate  in  competitive  sports  must  be  provided  to  members 
of  both  sexes.  Factors  to  be  considered  include: 

1.  number  of  interscholastic  sports  provided  each  sex 

2.  length,  placement  and  overlap  of  seasons  and  number  of  competitive  awards 

3.  equipment,  uniforms  and  supplies  provided 

4.  practice  times  and  facilities 

5.  travel,  meals  or  per  diem  allowance,  provision  of  overnight  accommoda- 
tions 

6.  opportunities  to  receive  coaching  and  the  quality  of  that  coaching 

7.  availability  and  quality  of  locker  and  shower  rooms 

8.  availability  of  training  services  and  equipment  and  medical  attention  when 
needed 

9.  fair  and  equal  efforts  in  publicity  of  interschool  competitive  programs  for 
both  sexes. 

Funding 

Athletic  programs  for  males  and  females  must  be  comparably  funded.  While  this  does 
not  necessitate  spending  identical  amounts  on  programs  for  each  gender,  significant 
disparaties  should  be  examined  to  see  if  they  reflect  a  lack  of  comparable  oppor- 
tunities. 

Supplies  and  Equipment 

A  general  rule  to  follow  is  that  what  is  provided  for  one  team  should  be  provided  at 
comparable  quality  and  comparable  replacement  rates  for  the  team  of  the  opposite 
sex. 

Training  Facilities 

Training  facilities  should  be  scheduled  to  provide  access  to  teams  of  both  sexes  on  an 
equal  basis  "Prime  time"  practice  time  should  be  rotated,  if  necessary,  to  provide 
equal  access. 

If  a  school  has  a  whirlpool,  training  room  or  other  special  equipment,  it  must  be  made 
available  to  both  sexes  either  by  providing  equal  facilities  and  equipment  or  by  shar- 
ing the  same  facilities  and  equipment  on  a  planned  schedule.  This  may  mean  that 
some  schools  will  have  to  consider  constructing  additional  facilities  or  renovating 
present  facilities. 

Per  Diem  Allowances 

When  planning  travel  budgets,  the  athletic  director  must  plan  for  equal  per  diem  ex- 
penditures regardless  of  sex.  Past  practices  of  budgeting  more  money  per  meal  and 
for  lodging  for  members  of  a  team  of  one  sex  are  violations. 

A  general  rule  to  follow  is  that  per  diem  allowances  for  members  of  all  teams, 
regardless  of  sex,  should  be  equal. 
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School  Eligibility 

The  general  eligibility  criteria  for  belonging  to  a  school  team  (e.g.,  medical  examina- 
tions, scholastic  standing,  etc.)  may  not  be  different  for  boys'  teams  or  girls'  teams. 
Game  rules  for  events  such  as  gymnastics,  etc.,  which  differ  for  sexes,  are  acceptable 
and  permissible. 

Coaching  Instruction 

Coaching  instruction,  training  and  supervision  (except  locker  rooms)  of  team 
members  may  not  be  limited  by  the  sex  of  the  student  or  the  adult  leader.  Men  may 
coach  girls  and  women  may  coach  boys.  The  criteria  for  coaching  should  be  based  on 
the  skill  and  competencies  of  the  coach,  not  on  the  coach's  gender. 

A  general  rule  to  follow  is  that  where  separate  teams  exist  for  males  and  females  in 
the  same  sport,  the  coach-athlete  ratio  of  the  two  programs  should  be  equivalent. 

Another  general  rule  to  follow  is  that  the  quality  of  coaching  instruction  for  males  and 
females  should  be  equivalent. 

Transportation 

When  arranging  transportation  for  school  groups  and  athletic  teams,  the  school  ad- 
ministrator has  to  consider  transportation  costs  per  mile  and  the  safety  of  par- 
ticipants. But  the  practice  of  supplying  inequitable  transportation  for  members  of  a 
team  or  group  of  one  sex  versus  the  opposite  sex  is  discriminatory. 

Taking  into  consideration  the  size  of  the  individual  team,  the  distance  to  travel  and 
the  duration  of  the  trip,  the  mode  of  transportation  must  be  equivalent. 

Extra  Duty  Pay 

Under  the  Office  for  Civil  Rights'  Title  IV,  Equal  Pay  Act,  all  coaches,  trainers,  super- 
visors, etc.,  must  receive  equal  pay  for  equal  time.  The  past  practice  of  different  pay  by 
sex  or  sport  is  not  legal. 

All  coaches  who  are  coaching  at  the  same  level  (e.g.,  varsity)  must  be  paid  an  equal 
amount  per  hour  or  unit.  This  rule  would  also  apply  for  all  other  levels  of  coaching. 
Factors  such  as  pressure,  major  versus  minor  sports,  spectator  sports  versus  nonspec- 
tator  sports,  etc.,  are  not  acceptable  criteria  for  differences  in  pay. 

Schools  must  determine  how  many  hours  are  spent  during  an  ordinary  practice,  how 
many  practice  sessions  there  are  per  week,  how  many  weeks  are  in  the  season,  how 
much  after-school  time  is  spent  for  each  contest  and  multiply  the  total  times  the  rate 
per  hour  or  unit. 

Some  schools  use  a  percentage  of  the  base  pay  as  a  method  to  determine  extra  duty 
pay.  As  long  as  the  percentage  is  equal  for  all  coaches  in  each  sports  activity,  this  is  an 
acceptable  and  fair  method  of  pay. 

Team  Support 

Cheerleading,  pep  club  and  pep  band  support,  pep  assemblies,  school  an- 
nouncements, rosters,  programs,  drill  team  and  other  forms  of  team  support  should 
be  made  available  to  male  and  female  events  on  an  equitable  basis. 
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BOARD  POLICIES 

The  following  are  samples  of  school  board  policies  that  promote  and  enhance  equity  in 
education. 

Equal  Opportunity  Policy  (Date) 

As  stated  in  the  district's  philosophy  of  education,  the  educational  program  focuses 
on  the  growth  of  each  student  in  a  program  that  encourages  the  development  of  max- 
imum potential  of  each  individual.  It  is  the  intention  of  the  district  that  equal  oppor- 
tunity shall  be  provided  in  all  areas  of  the  education  program,  regardless  of  sex,  na- 
tional origin,  race  or  disability,  and  that  discrimination  for  whatever  reason  shall  be 
eliminated. 

The  responsibility  of  teachers  and  administrators  in  the  (name)  School  District  is  to: 

1.  provide  for  and  encourage  the  participation  of  all  students  in  all  educational 
activities,  programs,  courses  of  study,  awards  and  scholarships; 

2.  encourage  all  students  to  consider  a  variety  of  career  opportunities,  in- 
cluding those  not  traditionally  associated  with  their  sex,  race,  national  origin 
or  disability; 

3.  develop  job  placement  practices  to  assure  students  of  employment  oppor- 
tunities without  restriction  of  sex,  race,  national  origin  or  disability; 

4.  use  instructional  materials  that  portray  all  cultures,  handicapped  and  men 
and  women  involved  in  the  full  range  of  roles  and  activities  in  society;  and 

5.  train,  promote  and  hire  qualified  persons  for  all  positions  within  the  district, 
including  those  generally  associated  with  members  of  a  single  sex  or  culture. 

Affirmative  Action  Policy  -  Employ  ment  (Date) 

The  (name)  School  District  shall  select  employees  as  needed  on  the  basis  of  merit, 
training  and  experience.  There  shall  be  no  discrimination  against  any  employee  or  ap- 
plicant because  of  race,  creed,    color,  national  origin,  sex,  age  or  disability. 

The  specific  purposes  of  the  Employment  Affirmative  Action  Plan  are  to: 

1.  ensure  equal  opportunity  in  all  personnel  policies,  practices  and  collective 
bargaining  agreements; 

2.  increase  the  utilization  of  racial  and  ethnic  minorities,  handicapped  and 
women  at  all  levels  of  employment  where  under-utilization  presently  exists; 

3.  design  and  implement  ongoing  internal  assessment,  reporting  and  modifica- 
tion procedures  for  the  evaluation  of  the  plan's  effectiveness; 

4.  develop  employee  training  programs  that  assist  employees  in  complying 
with  the  plan; 

5.  establish  procedures  within  the  grievance  process  for  prompt  processing  of 
individual  or  group  discrimination  charges;  and 

6.  provide  for  the  publication  and  dissemination,  internally  and  externally,  of 
the  Affirmative  Action  Plan  and  ensure  its  availability  to  interested  citizens' 
groups. 
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SECTION  IV 


Resources 


Organizations 

Council  on  Interracial  Books  for  Children 

1841  Broadway 

New  York,    NY    10023 

Exceptional  Child  Center 

UMC-68 

Utah  State  University 

Logan,    UT   84322 

(801)  750-1194 

Mountain  West  Desegregation  Assistance  Center 
Weber  State  College 
Ogden,    UT   84403 
(801)  626-6650 

National  Origin  Desegregation  Assistance  Center 

Multicultural  Education  Center 

College  of  Education 

University  of  New  Mexico 

Albuquerque,    NM   87131 

(505)  277-5961 

Northwest  Regional  Educational  Laboratory 
300  S.W.  Sixth  Avenue 
Portland,    OR   97204 
(503)  295-0214 


Office  of  Public  Instruction 
Department  of  Special  Services 
State  Capitol 
Helena,   MT  59620 
(406)  444-3693 

Resource  Center  on  Sex  Equity 
Council  of  Chief  State  School  Officers 
400  North  Capitol  Street,  N.W.,  Suite  379 
Washington,   D.C.   20001 
(202)  393-8149 

SEE  Institute 
Rocky  Mountain  College 
Billings,    MT   59102 
(406)  657-1107 
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